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A Few Highlights from the Boston TESOL Party
By: Aubrey Olsen

When | left for Boston, | had no idea howbegan drafting plans and documents for their
rewarding my time at the 44 Annual TESOL own distance courses. Because the TESOL-
Convention would be. This mulfaceted pro- ers in attendance had either begun or were
fessional conference made it possible for meplanning to launch online programs of some
to gather new ideas, mingle with colleagues sort, they were attentive and engaged
and friends, search for employment opportu- throughout the presentation. At times we
nities, discover helpful resources, and con- had to rush them through the activities in
tribute to the conversa- their planning workbooks,

Writing tion about educational |, ) "o so if we ever give the pres-
. ’ . P . . .
MCSAds Unique 3 n ttechnology distance learnf =+ “ry “ | entation again, we will
Council ing. | am grateful for this ; | probably opt for a sixhour
My First Online Learning 5-7 opportunity to share a few’ #| session!
/0

Experience: Findings
from the 0Bl in
Lesson Plan for Com-

puter -Assisted Extensive
Reading Course

5,7-10

Advocating for Interna-
tional Education

8,9

Using Video in the For- 11-12

eign Language Classroom

Hawai 0i TESOL,
ate of TESOL (Teachers of
English to Speakers of Other
Languages, Inc.)is a non-
profit organization dedicated
to building a community of
professionals teaching English
as a Second Language (ESL)
in the state o

For the latest information about
HITESOL events throughout the
year, please check our website:

www.hawaiitesol.org

Howard Gardener was
the featured speaker at the
opening plenary session of
the conference. The
theme of his address was
Andrade, Gael Weberg OFive Minds for
and | gave a preconvention institute entitted, t ur e, 6 whi ch is al so t
0 Rimaging Your Language Course for Dis- cent book. As he introduced the disciplined
tance Educat i onhouw work imindsthewynthesizing mindy the creative
shop which focused on basic principles and mind, the respectful mind, and the ethical
steps for making effective online language mind, he explained the ways our students will
courses. | tjsfyi orwwtheprocneed each of these ki
egngl?r ov&nvéae%v?olpmeﬁﬁeaﬁw r?as under- to be successful in this modern, digital age.
gone and then guide participants as they

h|gh||ghts from the Bostor]
*TESOL Party.

Before the confer-
ence officially began,
Ellen Bunker, Maureen

h

nd:

(Continued on page 2.)

Using Colors to Give Feedback
on Grammar in Writing
By: Murad Khalliev

On Thursday, March 25, Dan Brown
delivered a rather intriguing presentation o
using an innovative technique in giving
feedback to student
2010 Convention in Boston, MA. The pres-
entation introduced a new approach to err
correction that featured the use of colors a
a code. Brown, who presently teaches Eng
lish at Toyo University in Tokyo, Japan, se
out to ascertain wh
highlight patterns

them to readily notice their strengths and
weaknesses in gramm
ot his enhanced awar
tion and motivates students to develop
grammati cal accurac

The first slide that appeared on the
screen had three goals that Brown wished
to accomplish through his presentation:

e Introduce a new technique in giving
corrective feedback on student writing

r. o6
nes

(Continued on page 4.
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The Boston TESOL Party . . . (cont.)

(Continued from page 1.)  He encouraged educators to nurture the
five minds by modeling positive examples and cultivating each
of the minds in our own lives.
Gardenerds five suggestions f
note-worthy. First, keep in mind the world in which your stu-
dents will be living. Second, explore the assumptions regard-
ing the five minds in your students®& home countries.
use the Internet to provide your students with examples from  Another highlight was the Hawaii TESGLESOL Ukraine
different societies. Fourth, model the kinds of minds you de- lunch meeting. It was fun for members of both organizations
sire and that you hope your students will exhibit; and fifth, prot© get together, exchange gifts, share a meal, and discuss
vide guidance about the deployment of the five minds. He ideas 'fr'om thg conference. Thanks to Jean Kirschenmann for
concluded with the idea that the true goal of education is intelorganizing this event. _
ligence AND character, and that character is more important ~ Overall, my stay in Boston was most enjoyable. When |
than intellect. For all who attended, it was an enlightening Wasndt busy benefitting from al
and thoughtprovoking speech. was out Wlth my cc_)IIeague Aman_da Wallace explo_rmg the'cny,
During the conference, there were plenty of valuable way¥isiting historical sites, and enjoying '.[he local cuisine. _Whlle it
to spend time. Due to the large number of presentations of- has been my pleasure to participate in several professional
fered each hour, | often found myself making a difficult deci- conferences in the recent past, the TESOL Convention in Bos-
sion between two sessions which both sounded helpful and ton proved to be a particularly rewarding experience for me.
interesting. One of my f av dhankyao, Hawais TESQ- foshelping 0 make thip possigle. , o ¢
Writing without Teacher Deathdé by Karen Stanley. Some of
materials are available atttp://
karen.stanley.people.cpcc.edu/TESOL20100ther aspects of
the conference | found useful were the Exhibitors booths, the
TESOL bookstore and the Job Marketplace. The resources
available in each of these areas helped me to have effective
experiences networking, shopping, and jaunting. | am
thrilled with the contacts | was able to make and the new
books | was able to bring home.

nguage wer

Thir

]
A

About the Author Aubrey Olsen is a lecturer in the English as an International Language program at Brigham
Young University Hawaii. Her interests include curriculum development, distance learning, and systematic vo-
cabulary study. Aubrey earned a masters degree from Utah State University.

Keep up to date with Hawaii TESOL events and see
pictures online at www.hawaiitesol.org
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MCSAOGs Unique Student Counci

By: Ray Sasaki

Fast rewind to 2001 where an ESL

6 class discussi onmanyms pdssible Meetihgs are cattetb-a |
services leads to a greater discussion obrder and adjourned promptly once a

how students could develop a sense of
building to the community by contribut-
ing to those services that serve the

most vulnerable in our community. As aprepared and distributed to all by each
lesson in planning and conveying ideas advisor.

clearly, the class discussion continues

for a week as the students suggest that Student Council, the over one thousand
an organization would be more effectiveimmigrant students at MCSA continue to White Elephant Sale for AUW
than one student 0 sleamfidfoud Antescan gdvhreingdnds c u -

sion escalates as the students hammer

advisors for one week thereby involving as

week for fortyfive minutes between morn-
ing and afternoon classes with a brief
agenda and minutes for each meeting

For almost a decade and through the

MCSA Student Council's annual Great

meeting procedures while increasing ad-

out the i magined ovwogg foi aangriad ob cordnsunitp ahari-

pose, logistics, and mechanics, and
most importantly, how the organization
could involve all MSCA stakeholders.

Coincidentally, the WASC Accreditation of community adult schools, annual

tion Visitation Team is visiting MCSA
and that ESL6 teacher is among many
to be interviewed by the visitation team
and el aborates on
when queried, o0Cit

emplify how MCSA demonstrates inclu-advantaged, River of Life Mission, school

ties: from the annual Great White Ele-
phant Sale for AUW, health walks, rallies
at the State legislature for the preserva-

Christmas caroling concerts at several

sion. 6 The exampl ewide Flu vacsinatons, teerHavwaiiStatea st i ¢

response from the team, further devel-

opment of this discussion is one of the

teamds recommendat
school 8ds administr
Student Council is born.

Fast forward now to 2010 where
after almost a decade, the MCSA Stu-
dent Council continues to be distin-
guished as the only student council in
the community adult school system na-
tionwide and grows each year with the
students, faculty and staff, and admini-
stration working cooperatively in famil-
iarizing students with public meeting

proving the school
tributing to the community, and provid-
ing each a voice as stakeholders.

All day classes from Préiteracy to

GED select two council representativeq
per semester, and class representative
must discuss proposed projects with
their fellow classmates and cast their
votes according to the consensus of
their class. Projects undertaken by the

senior care facilit 6s ho

tals to coordinating drives for the Hawaii

Hoad 8ank, BchaolsSappliesdfar $otsu s s

Mealox Winepld fer senidrshaad the eix- -

Library, and Hawaii Public Radio just to MCSA Student Council's Christmas

name a few. concert at senior care facilities

i olrhse tCo utnhce | 6 s newest and most antici -

paa ti eodh , p raonjde ctth ei sMCtShAe weekl y Far mer sd Mar

ket which will commence this summer.

The market was conceived by the Council

to generate income to assist MCSA in be-

coming more self sufficient. Also, through

the suggestion of a council representa-

tive, a mini library of books donated by

the students for ev I be

initiated this summer.

Over the years, the MCSA Student
_ _Council has continued to grow in address- MCSA Student Council's Spring _ _

protocol and Robert Rules of Order,im-i ng st udent sd concer NGmercala€dnrfiitXenioP FfoVvi di ng

edch a diracy vioice dorthm administratioro n - | care facilities

and in developing students as assets to

their new community in which they live.

About the AuthorWith ten years at the McKinley Community School for Adults

B(MCSA), Ray currently teaches ASEgh "Critical Thinking", the highest course in the

ESL program where all students do lessons electronically andiprecursor to

GED A former instructor at UH Manoa, Ray came from the private sector as the pfin-

cipal and founder ofADR Productions, Inc., Hawaii's largest model/talent agency

and production company. At MCSA, Ray is the Student Council Mentor, a membef of

Council may be suggested by anyone
through his respective representative.
Each semester the Council elects its

the school'sLeadership Team, the Community Advisory Counaitd the former
Honolulu district coordinator fothe No Child Left Behindutorial program.

executive officers and teachers serve a
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Using Color . . . (cont.)

(Continued from page 1.)

e |llustrate why and how this tech
nigue can be effective, and in
which contexts

e Encourage creativity in responding
to student errors in more beneficia
ways
oDo you spend a

students feedback

was the question Brown asked his aud
ence after the initial introduction. The
response was a unanimous agreemen
among the attendees that giving writte
feedback is one of the most time
consuming activities English language
teachers engage in.

Some of the popular approaches tq
corrective feedback currently used in
the field, Brown said, were the follow-
ing:

1. Correct all errors for students

2. Guide students to selcorrect:

e Show exact location of errors
(circling or underlining); students
self-correct

e Indicate in margin that there is/are
error(s) in a particular line; stu-
dents locate and self correct

e Showlocation and error typeusing
a code of symbols to represent
di fferent categd
for subjectverb agreement); stu-
dents selfcorrect

3. Focused Feedback:

e Focus on one type of error in each

writing assignment, often as a fol-

low-up to classroom instruction

Focus negotiated with students

(student request)

4. Holistic: Comment generally on stu-

dent weaknesses

5. None:

rection

While the last approach to correc-
tive feedback generated laughter in the
audience, conference participants did
agree that at times this was exactly ho
writing teachers felt when they were
inundated with error correction on stu-
dent writing. 0Th
of giving feedbac
proceeded to explain that
oeffectivenessod o

Dondt w a

di spl ayed by o0stud
racy in new writin
ing to Brown, research on error correc-
tion in second language writing states
that focused feedback has shown more
substantial evidence toward improved
accuracy, and that students tend to pre-
fer having the opportunity to selorrect.
However, the research is still inconclu-
sive, and omore re
looks at learners and how they react to
and engage with feedback, not just look
ing at their writ.i

Next, Brown referred to his handout
Sample 0Color Gra
dents. (The handout and Power Point
files from Brownds
accessed on TESOUD
www.slideshare.net/event/tesols44th-
annuakconventionexhibit/slideshows).
The handout depicted a color code and
few corrective symbols, each color and
symbol representing a specific gram-
matical error. Highlighters and markers
could be used to highlight parts of text
where errors occur, Brown explained.
Red was used to highlight parts of text
where students had an error with
subjectverb agreement; orange for part:
of text with errors in singulaplural
forms of nouns; yellow for parts of text
with errors in verb tense; blue for parts
of text with errors involving articles;
green for parts of text with errors in the
usage of prepositions. Symbols were
used to identify spelling, word order,
word choice, ruron sentences and frag-

1 S

ment errors.

Brown asked his audience to re-
view the handout with the color coding
system, and to glance through studen
Ads writing
through seven slides depicting an es-
say with parts of text highlighted in
red, yellow, blue and some green.
oWhat do you
mar, or how can you describe this stu
dent ds strengt hs/
written grammar ?56
ence. It was obvious that the student
had more errors in subjecvverb agree-
ment and usage of proper articles
since there were more marks in red
and blue color.

Next, Brown presented another
set of seven slides with the same stu-
dent 6s writing, b
feedback. This time, feedback was
given in a slew of different symbols
ranging from slashes, crossnarks,
arrows pointing from one word to an-
other, underlines and written feedbac
in margins. When asked what they
t hought of the st
time, the audience agreed that it was
rather difficult to pin point anything
specific due to a large variety of sym-
bols and marks.

0One purpose of
rai se studentsod a
explained, as he referred to current
theory in second language research.
The next slide
awareness are necessary for languag
acquisition (Shmidt, 2001; Nabei &
Swain, 2002). 6

Browndés first a
on exploring
colorcoded feedback took place in a
content-based, 8weeklong ESL
course at the University of Hawaii. Th
writingfocused course required 1 writ-
ing per week, had a diverse group of
15 adult learners, whose English
needs were mostly for academic pur-
poses. Most students expressed
strong interests in improving accuracyj
in writing, according to Brown.
Throughout the term, students had to
submit re-writes in the form of sel
corrected second drafts. Grading was

(Continued on page 6.)
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My First Online Learning Experience:
Findings from the o0Blind Sidebo
By: Keita Takashima

OWhat could an undergrad student contribute to the devel

prompting me to do this project. The new administration of the university | attend decided to reach out to more nationsjgoc
ing on countries and people in the Pacific Rim, through distance learning. After the first online EIL course was develapad a
pilot course and distributed, | was hired as a student researcher to help evaluate the effectiveness of the online English la
guage course. With my education and training in TESOL and Cultural Anthropology, | immediately became curious about un-
derstanding the culture of technologynediated learning and what the students go through that was different than what they
would experience in a traditional classroom. Having been inspired by an anthropology professor, Rebekah Nathan (2005), who
conducted an et hnographic participative observation at a u
of the students in the pilot online course and study with other students. While being a student, | could make qualitativeeobs
vations and gain understanding of what the students experienced in the course.

The course | enrolled was a twelweeek intermediate English Reading/Writing course taught during Spring/Summer terms
of 2009. To make this project more interesting, | took the first half of the course from on campus while being a full time s
dent, and the latter half of the course from Japan while working full time as an intern. Besides having a great time being a
student in the online course for the first time, | was able to observe the classroom from a critical point of view. My wniqu
status as a student researcher hel p aadvhattiee teacharseaadithe devetopelsi nd s
could not see, and the students are hesitant or careless to report. In this paper, | would like to tell stories of my gipdiive
observation and discuss the experien 5 1 d 0

At the early stage of my participation, | had an incident that made me realize t
challenge and limits of advanced technology use in the language learning course.
a student in the course, | was required to take weekly online chapter tests. The te
was composed of chapter comprehension and vocabulary in multiple choice and
matching styles. While | was moving my mouse around to manipulate the cursor ¢
the screen from one question to another, | realized that a small box was popping
when the cursor went over some of the words in the test questions. | moved the ¢
sor to one particular word, held it there, and was shocked to find that the box had
translation of the word in Japanese! The Japanese Windows operating system o

Lesson Plan for Computer  -Assisted Extensive Reading Course
By: Moonyoung Park

The primary objective of this project is to adapt, adopt, 1992). The majority of assignments, both in and outside of
and create lesson plans and teaching materials for a Com- class, will require the use of technology, specifically computers
puter-Assisted Extensive Reading Course based on instructe@nd internet access. Students will be assigned two to three
second language acquisition theories. Lesson plans and matdiours of homework per week. The instructor(s) will be avail-
rials for this project are designed for an advanced, university able to students by providing a regular, physical presence dur-
level, ESL extensive reading course. Materials were developddg office hours, as well as a virtual presence in the course
and selected based on their appropriateness for adult and  chat room for two hours every week. Students will also be en-
young adult learners in a multicultural ESL or EFL context, couraged to use email as well as online discussion forums to
such as a major state university. The creator of the lesson  send and post comments and questions.
plans operates under the assumption that materials would be  This lesson plan was designed for a class of students who
subject to change and negotiation pending an analysis of the are at the intermediate to advanced stages in their levels of
more specific levels, needs, goals, and desired outcomes of computer literacy. Additionally, this course will take place mid
the students enrolled in the course. semester, at which point learners should already be familiar

The class is hybrid and will meet face-face for one hour with specific technological tools such as WebQuests, Wikis,
and fifteen minutes, three times per week, presumably Mon- and blogs. Each week of the sixteeweek semester will focus
day, Wednesday, and Friday, throughout the courseao§e- on a different genre of literature.
mester. The class employs Computer Assisted Language
Learning (CALL), shown to be an effective method of second (Continued on page 7.)
language teaching (Chapelle & Jamieson, 1991; Doughty, Page 5



Using Colors . . . (cont.)

(Continued from page 4.)

based on content and organization, bu
not on grammar; students were also
encouraged not to be afraid of making

crease in monitoring and focused effor
by students.

However, before giving colezoded
feedback, certain factors, such as profi

has received color feedback. Giving
time for students to ask questions and
get comfortable with the system could
also be helpful.

About the AuthorMurad Khalliev is an
ESL Instructor and International Stu-
dent Adviser at the English Language
Institute at Leeward Community Col-

lege.
- =~

computer comes with a buiin automatic translation program. It is a very innovative and usitendly program that supports
nonnati ve s p @ddtlte@ofipsyeld.) (Continued from page 5.) English webexperiences; however, it totally defeats the
purpose of taking tests because the translation gave me the answer to most of the questions. | doubt that any international
online students in the course have had English operating systems on their computer; thus, my assumption is that most of
them had a similar translating program in their
ously, who tells your teacher that they have a cheating tool provided by the technology? | cannot think of a solutiongo thi
challenge, but in the near future, some kind of security must be implemented as we plan to start giving university credheo
online students.

Despite the rapid and never ceasing development of new and better technology, the technology sometimes fails to per-
form the task we command. One of the most frustrating things that happened to me while | was taking the course was that my
computer decided to freeze while | was submitting a test to the learning management system. Perhaps it sounds like | am ex-
aggerating my frustration, but it was a threat to my grade because there was a dimee-only limit on the test. The choices |
had were either to wait until something miraculous happened on the computer or to shut down the computer and forsake the
test, and neither of them was a reasonable solution for me. In other words, | was stuck. After | made the agonizing dedisio
shut down the computer and lose all of my work on the test, | sent an email to the teacher and found out that she could re-
move the attempt, and | was able to take the test again. The technology failure regarding the test was compensated forat th
end, but the psychological pressure and the feeling of powerlessness over the situation made my learning very difficult and
frustrating for a time.

The challenge of being an online student was not only technological, but also pedagogical. When | went back to Japan to
do my internship, | was taking the second half of the course. Like many of the students in the course, | had to work every
weekday and work on the course assignments after | came home from work. One day, | set aside a couple of hours at night for
working on the course tasks; however, when | returned home and opened the course website, the assignments for that week
were not available, so | refreshed the webpage and waited patiently; still there was nothing. As | had learned in doing-my r
search, distance education theories support the idea of student segulation and time management as crucial factors for
success in an online learning (Moore, 1972, 2007; Garrison, 2003), and | was responsibly in charge of my learning on that day
until | found the content was not there. My selegulation and commitment to study on that day was forcefully taken away,
and | was very discouraged. Moreover, | had to find another time to work on the tasks | was planning to do that night vdiich
me to fall behind the schedule. The teacher would not find this an issue in a traditional classroom because she would be abl
to alternate the class schedule or fix the issue, but in the online course, the absence of the teacher made the learning §sipo
ble with no access to the course materials.

If I have to choose which one of the technological or pedagogical failures was more challenging for my online learning ex-
perience, | would say the pedagogical failure was more frustrating and difficult to manage because 1) technological failase w
something | had no control over, 2) pedagogical failure was not my responsibility, and 3) pedagogical failure could have been
avoided if the teacher was aware of the course structure and the content. Thus, my suggestion from the observation is that
the teachers and the providers of distance education should be consistent in managing and keeping the courséodgate.

From my unique experience of being a participative observer in the online English language learning course for 12 weeks, |

ciency level, educational setting, stu-
dent motivation, importance of accu-
racy, age, prior grammar knowledge
and color blindness, need to be consid
ered, according t
about 1 hour of class time in the first
week to introduce the grammaxcolor
code, 6 Brown said
that students work in pairs to make
corrections on an example writing that

errors.
At the end of the term, Brown com
piled studentsd -r
coded feedback by interviewing them i
their native | ang
showed that increased awareness of
the areas of onebod
cies contributed to an increase in moti-
vation to improve those areas. Also,
increased motivation meant an in-

My First Online Learning Experience . . . (cont.)

Page 6
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My First Online Learning Experience . . . (cont.)

was able to understand some of the challenges specific to online learning and gain perspectivetoh e | ear ner s8 e X
online |l earning. Revealing the o0blind si de O6coinfedoitpe@) onl i
(Continued from page 6.) type of security problem and have a more complete picture of the courstie gap between the teacher
and the learners was drawn closer. Despite the time and energy it takes to complete, | strongly encourage considering a re-
search project such as mine to gain deeper understanding of the course itself, how the learners function in the course, fand i
there is anything causing unexpected difficulties for the learners in your class.
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Computer -Assisted Extensive Reading . . . (cont.)

(Continued from page 5.)

Lesson Plans dents who may need more analytical or technical assis-
tance.
Reading Mysteries (Day 1) e Students who require more background knowledge on

their task can search the website using their L1 for better
Letds Explore 6Mysteryd througHersagbRQuest !

Support Documents Includedtntroductory Related Web Resources
power point presentation. e WebQuest Main pagehttp://www.webquest.org
e Mystery Fiction WebQueshttp://www.kn.att.com/wired/
Learning Objectives: fil/lpages/webmysteryje.html
e Explain oneds own def i nit ieo Kingollt's Qopuhdruenhtty:/teacherwed.com/ENFPN@/'t y o f
stories in the genre of mystery. Mills/h3.stm
e Obtain information about mysteries to solve given tasks. ¢  Solve It With Logidttps://www.msu.edu/~reethskr/
e Analyze information, summarize, and explain important myweb/gwa/cover_page.htm
features of the assigned WebQuest... o NASA Projechttp://projects.edtech.sandi.net/miramesa/
teachernasa/

Personalized Instruction:

e Students, who need more time to understand their role, Class Procedure
can receive other member s dntrddactiopto WebQuest b minuteglThe thagherrwill detivere s i
the group.

. . (Continued on page 8.)
[ The instructor or other group members can assist stu-
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